Monks Abbey Primary School Inclusion Strategy
This statement details our school’s approach to delivering inclusive practice for all children, including those with SEND, funded by our core school budget (including the notional SEN budget) and the inclusive mainstream fund (IMF).
Strategy overview
	Detail
	Date

	Academic year/years that our current Inclusion Strategy covers
	2026 to 2027

	Date this statement was published
	November 2026

	Date on which it will be reviewed
	September 2027

	Statement authorised by
	Full Governing Body


Statement of intent
At Monks Abbey Primary School “Everyone is Welcome”, meaning that every pupil is known, valued, safe and able to participate in ambitious learning. Our inclusion strategy is not limited to pupils with a diagnosis or statutory plan. It responds to the commonly occurring and overlapping barriers within our community, including SEND, disadvantage, English as an additional language, mobility, gaps in foundational knowledge, speech and language needs, social and emotional needs, attendance and family vulnerability.
Our first priority is a strong universal offer. Pupils should access a coherent curriculum through consistent explicit instruction, retrieval, modelling, oral rehearsal, vocabulary teaching, appropriate scaffolds and responsive assessment. Classroom environments and routines will support communication, regulation, independence and belonging. Adaptation will normally begin in the classroom; additional adults will promote participation and independence rather than creating unnecessary separation from peers.
Where the universal offer is not sufficient, we will identify need early and provide carefully selected, time-limited and evidence-informed support. Provision will be connected to classroom learning, implemented with fidelity and reviewed for impact. For the small number of pupils whose needs require a more bespoke pathway, individual curriculum plans and our Beach Hut (enhanced provision) will retain ambitious end points, communication, independence, peer interaction and planned reintegration or transition as central aims.
This strategy brings together our SEND work, pupil premium strategy, teaching and learning policy, personal development offer, attendance work and school development plan. It is organised around the DfE’s seven principles of inclusion and will be developed through pupil and family voice, staff expertise, governor challenge and work with external services. In 2026 to 2027 we will concentrate funding and leadership attention on a small number of priorities: consistent inclusive teaching, earlier identification and response, independence and participation, belonging and attendance, and stronger evaluation of provision.
Our school context
Monks Abbey is a large primary school with provision from age two to Year 6. Our community is diverse and changes over time. The school has high levels of EAL, disadvantage and SEND, and high mobility. Many pupils experience more than one vulnerability, so planning based on a single label can underestimate need. Our vulnerability weighting, new-starter screening, provision mapping, assessment and pastoral information help us understand the whole child and deploy support proportionately.
	What we know
	Implication for inclusion

	SEND is above 20%, with fewer EHCPs than the level of need might suggest because mobility can delay evidence gathering.
	Strengthen ordinarily available provision, early assessment and graduated response without waiting for diagnosis.

	High EAL and varied prior schooling create differences in English proficiency, vocabulary and foundational knowledge.
	Use language-rich teaching, visuals, oral rehearsal, explicit vocabulary and rapid new-starter screening.

	Disadvantage is high and commonly overlaps with SEND, attendance, safeguarding and limited access to enrichment.
	Use vulnerability information alongside pupil premium evidence and remove practical barriers to participation.

	Mobility is high, cohorts include pupils who joined at different points and some with interrupted schooling. 
	Maintain strong induction, baseline checks, transition profiles and responsive curriculum catch-up.

	Attendance remains a challenge, particularly for disadvantaged pupils, while persistent absence and pupils at risk of absence remain significant.
	Join attendance, pastoral and SEND responses; use relational early help and reasonable adjustments.

	SEND outcomes remain lower than peers; pupils who remain with us make better progress, but independence and access to classroom learning require continued attention.
	Prioritise inclusive classroom practice, precise assessment, ambitious end points and reduced over-reliance on adult support.

	Ofsted identified that some pupils with SEND were not accessing the curriculum.
	Monitor participation in class and ensure withdrawal is purposeful, time-limited and linked to the curriculum.



Barriers to learning and participation
This details the key barriers to learning and participation that we have identified amongst our pupils, necessitating inclusive universal approaches and targeted support
	Ref
	Barrier
	What this means at Monks Abbey

	B1
	Inconsistent access to the curriculum
	Pupils complete unrelated or significantly reduced tasks without a clear purpose or link to the intended learning. Adaptations may focus on task completion rather than securing learning, and expectations may be lowered.

	B2
	Gaps in communication, language, vocabulary and foundational knowledge
	High EAL, mobility, speech and language need and interrupted prior learning can make instructions, texts, subject vocabulary and classroom talk less accessible.

	B3
	Needs are not always identified or acted on early enough
	Complex and overlapping needs may not be captured by labels. Evidence gathering for SEND and EHCP processes may be disrupted by mobility, while staff confidence in assessing barriers varies.

	B4
	Independence and transitions
	Some pupils rely heavily on adults and may struggle to manage transitions independently.

	B5
	Attendance, belonging and emotional wellbeing
	Persistent absence, disadvantage, family vulnerability, anxiety and SEND can combine to reduce access to learning and school life.

	B6
	Unequal access to enrichment and wider personal development
	Cost, confidence, communication, additional need and family circumstances can reduce participation in clubs, trips, leadership, arts and sport.

	B7
	Regulation, physical and sensory needs are not consistently met
	Some pupils' regulation, physical and sensory needs are not identified or met consistently. Specific sensory needs, an unclear Sensory Circuit pathway and inaccessible resources can increase cognitive, sensory or communication demand and reduce readiness to learn.



Our inclusive provision model
Universal offer for all pupils
A coherent, ambitious curriculum with clearly identified substantive knowledge, disciplinary knowledge, vocabulary and assessment checkpoints, including accessible end points and questions for pupils with SEND.
A consistent teaching sequence: retrieval and connection to prior learning; explicit explanation and modelling; “I do, we do, you do”; oral rehearsal and full-sentence responses; guided practice; checks for understanding; and supported independent application.
Responsive adaptations such as visual timetables, communication aids, vocabulary prompts, worked examples, chunking, flexible grouping, help stations, practical resources, reduced copying and appropriate assistive technology.
Calm, predictable classrooms and consistent behaviour routines, with reasonable adjustments recorded and understood.
High expectations for attendance, participation, presentation and learning behaviours, supported through relational practice and early contact with families.
Accessible enrichment, personal development, pupil leadership and opportunities to belong to the wider school community.
Targeted support when the universal offer is not enough
A graduated assess, plan, do and review cycle informed by teacher assessment, pupil and family voice, observations, screening and specialist advice.
Provision mapping with a clear barrier, baseline, intended outcome, dosage, named adult, review date and exit or adaptation decision.
Evidence-informed support including phonics Keep-up and Catch-up, reciprocal reading, speech and language approaches, ELSA, Lego Therapy, Feelings Detectives and other carefully selected pastoral or academic interventions.
Pre-teaching and additional practice that connects directly to classroom curriculum, with missed learning considered before withdrawal.
Family Support Worker, pastoral leadership, Early Help and multi-agency work where barriers extend beyond the classroom.
Bespoke and specialist pathways
A small number of pupils may require individual curriculum plans or access to the Beach Hut enhanced provision. This is not a default alternative to class. Entry will be based on assessed need and clear intended outcomes, with SENCO oversight, family involvement and specialist advice where appropriate. Plans will identify progressive knowledge, communication, regulation, independence, life skills and opportunities to learn with peers. Attendance, time in class, participation and readiness for the next setting or pathway will be reviewed regularly.
Activity in this academic year
What activities will we prioritise this academic year to alleviate the above barriers to learning and participation faced by pupils with additional needs and SEND.
In this context, ‘activity’ is a reporting term to help understand where funding has been allocated to build an inclusive core offer and does not indicate only targeted provision. Activity may address multiple barriers identified, particularly for improvements to our universal offer.
	Description of activity (noting evidence and barrier numbers addressed)
	Activity type 
(whether it is universal or targeted)
	Total budgeted cost (this should account for spend from IMF and core budget allocations)

	Embed consistent inclusive teaching: Coaching, CPD and monitoring on explicit instruction, retrieval, vocabulary, scaffolding, checks for understanding, classroom routines and effective TA deployment. Monitoring will consider whether adaptations secure the intended learning rather than simply enabling task completion, and whether ambitious curriculum expectations are maintained. Develop a concise inclusive teaching toolkit and use learning walks and subject monitoring to test implementation.
B1, B2, B4, B7
	Universal
	IMF: £5,000 (SLT journal)
Core: £5,000


	Identify barriers earlier and respond precisely: Extend foundational knowledge and language screening to all new starters; strengthen SEND snapshots, transition profiles and assess-plan-do-review records; train staff to distinguish language acquisition, prior-learning gaps and SEND; schedule inclusion reviews so that emerging needs are identified and acted on promptly.
B2, B3
	
Universal and targeted
	
IMF: £5,000 (FK journal) 
Core: £10,000


	Increase independence and participation: Monitor time out of class and adult dependency; train support staff in prompting, scaffolding and gradual release; ensure targeted support has curriculum links and exit criteria; strengthen peer learning and support pupils to manage transitions with increasing independence. Invest independence resources.  Further develop Beach Hut entry, curriculum, review and transition arrangements.
B1, B4, B7
	Universal and targeted
	
IMF: £5,000
(BH Journal)

Core: £2,000

	Strengthen belonging, attendance and family partnership:  Continue relentless mornings, attendance casework, home visits and SEND-aware reasonable adjustments. Establish SEND and EAL parent groups, use coffee mornings and pupil voice, and deploy the Family Support Worker and Pastoral staff to coordinate early help and remove barriers to attendance and participation. Ensure representation of all pupils is seen in resources, books and displays. 
B5, B6
	Universal and targeted
	
IMF: £9,000
(Pastoral A Journal)

Core: £10,000

	Remove barriers to enrichment and the environment: Track participation by SEND, PP, EAL and vulnerability; fund or adapt access where needed; provide quiet or structured breaktime options; audit classrooms and shared spaces for visual, sensory, communication and physical accessibility. Establish a clear Sensory Circuit pathway covering identification, referral, delivery, review and communication with class staff and families.
B6, B7
	Universal and Targeted
	IMF: 
£1100 + £1125
(monitoring journal)
+ £5,000 (pastoral journal)
Core: £10,000

	Evaluate provision and strengthen accountability: Subject Leaders, SLT and Governors to use shared language for monitoring. 
B1 to B7
	Universal
	Core: £3,000

	Costs:
Total IMF allocation £30,207
Journal information links to coding subheadings. Core budgets estimates have been made but may increase to meet the emerging needs of specific cohorts. 
	
Total IMF allocated: £31,225



Intended outcomes 
This explains the clear, realistic outcomes we want our inclusive approaches to achieve by the end of our inclusion strategy, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Inclusive teaching is consistently strong across phases.
	By July 2027, monitoring shows the agreed inclusive teaching practices are evident in at least 90% of sampled lessons and books. Pupils with SEND access ambitious curriculum end points through adaptations that secure the intended learning, rather than unrelated or significantly reduced tasks, unless a clearly identified bespoke curriculum is required.

	Pupils become more independent, manage transitions more successfully and spend purposeful time learning with peers.
	Unnecessary withdrawal is reduced, all recurring withdrawal has a recorded purpose and review date, and pupil voice and observation show improved independent task initiation, use of scaffolds and management of transitions. Interventions are timetabled and on provision maps

	Needs and barriers are identified earlier and support is more precise.
	All new starters to have foundational knowledge check and EAL pupils to follow our agreed EAL pathway. Targeted provisions have a baseline, intended outcome and review. Reviews show timely adjustment or exit rather than automatic continuation.

	Targeted support improves learning or participation.
	At least 80% of completed intervention cycles meet or make clear progress towards their specified outcome; where they do not, records show an informed change. Classroom transfer is checked for every academic intervention.

	Attendance and belonging improve for pupils facing additional barriers.
	Overall and group attendance improve from 2025 to 2026 baselines; the number of pupils below 90% reduces across the year; SEND-aware plans are in place for identified cases. Pupil surveys show increased belonging and trusted-adult confidence.

	Access to wider school life, regulation and sensory support becomes more equitable and consistent.
	Club, trip and leadership participation is tracked termly and identified barriers are followed up. A clear Sensory Circuit pathway is implemented and reviewed; identified pupils have appropriate sensory or physical adjustments recorded and understood by relevant staff.

	Leadership and governance can demonstrate impact and value for money.
	Inclusion is reviewed termly by SLT and governors. Reports connect spending and implementation to pupil outcomes, and the July 2027 evaluation informs the next strategy.




Review of the previous academic year

This is the school’s first strategy under the Inclusive Mainstream Fund arrangements, so there is no previous published IMF inclusion strategy to evaluate. However, the 2025 to 2026 evidence base provides the starting point for this plan.
Curriculum long-term plans were refined to identify essential knowledge, vocabulary and assessment checkpoints, including more concrete questions and end points for pupils with SEND.
A whole-school teaching and learning approach strengthened explicit instruction, retrieval, oral rehearsal, modelling, scaffolding and responsive teaching, although implementation needs to become more consistent.
Individual curriculum planning and the Beach Hut provision were developed for pupils requiring a bespoke pathway. The next stage is to sharpen entry, review, independence, peer access and transition measures.
New-starter and foundational knowledge screening, provision mapping and vulnerability weighting improved the school’s view of overlapping barriers. These systems now need to connect more consistently to classroom action and measurable review.
Attendance procedures introduced from February 2026 supported improvement in the spring term compared with the previous year, but overall attendance, disadvantaged attendance and the number of pupils at risk of persistent absence remain priorities.
Pupils who have remained at Monks Abbey generally achieve more strongly than mobile pupils. EAL outcomes are broadly comparable with non-EAL pupils, the pupil premium gap has narrowed in several areas, and pupils with moderate or minimal barriers within the vulnerability model made accelerated progress. SEND outcomes remain lower than peers and require continued focus on access and independence.
The school’s enrichment, pastoral and personal development offer is broad. Participation data now needs to be used more systematically to identify and remove group and individual barriers.
These findings support a first-year strategy that prioritises consistent universal provision and early response while retaining targeted and bespoke support for pupils whose needs cannot be met through the universal offer alone.

Further information (optional) 

Alignment with the seven principles of inclusion
	DfE principle
	How it is addressed at Monks Abbey

	Ambitious leadership and governance
	Inclusion is an SDP priority; named leaders and governors monitor implementation, outcomes, spending and pupil experience.

	Evidence-based support prioritising early intervention
	New-starter screening, vulnerability weighting, APDR and evaluated interventions identify and address barriers promptly.

	High-quality adaptive teaching and curriculum for all
	Whole-school teaching routines, accessible curriculum end points, scaffolds, vocabulary teaching and responsive assessment form the universal offer.

	Enriching provision beyond the classroom
	Participation is tracked and practical, communication and additional-needs barriers are actively removed.

	Safe and respectful culture
	Behaviour, safeguarding, attendance, wellbeing and belonging are considered together, with predictable routines and reasonable adjustments.

	Strong partnerships with families and wider services
	SEND/EAL parent groups, coffee mornings, Early Help, external professionals and specialist settings inform support and review.

	Inclusive environments and accessibility
	Environmental audits, visual supports, calm spaces, assistive tools, a clear Sensory Circuit pathway and transition planning reduce predictable physical, sensory, communication and organisational barriers.
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