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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year. 
School overview
	Detail
	Data

	Number of pupils in school
	Whole School=539
Reception-Y6=487

	Proportion (%) of pupil premium eligible pupils
	2026-2027:
All PP (Ever 6 including targeted FSM) – 229: 47%
Targeted FSM (PP)- 20.7%

Expanded FSM (not PP) – 101: 24%

	Academic year/years that our current pupil premium strategy plan covers 
	2026-27

	Date this statement was published
	Autumn 2026

	Date on which it will be reviewed
	September 2027

	Statement authorised by
	Ian Randall

	Pupil premium lead
	Michelle Brackenbury

	Governor / Trustee lead
	John Dillon


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£265,050

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£30,305

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£296,355
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Monks Abbey Primary School – Pupil Premium Strategy Statement of Intent
At Monks Abbey Primary School, our vision is clear and inclusive: Everyone is Welcome. This guiding principle shapes everything we do, ensuring that every child feels a sense of belonging, is supported to thrive, and is inspired to achieve.
Monks Abbey is a diverse and exciting school community. Approximately 60% of our pupils speak English as an additional language (EAL), and 70% are from minority ethnic backgrounds. We are a larger-than-average primary school with a highly mobile cohort, experiencing a mobility rate of around 25% each year.
Our school is located in the Abbey Ward, which contains some of Lincoln’s most deprived neighbourhoods. According to the Index of Multiple Deprivation, the area ranks in the bottom 10% nationally, with the lowest-ranked LSOAs (Lower-layer Super Output Areas) in the city. The Tackling Poverty Lincolnshire Report highlights high levels of child-income deprivation, and many households rely on local food banks. The Lincoln City Profile shows that the area has low health outcomes and lower life expectancy than national averages. National Police data also indicates higher-than-average crime rates compared to similar areas.
In this context, Pupil Premium funding is a vital resource that enables us to address the specific needs of our disadvantaged pupils. It allows us to break down barriers to learning and provide equitable opportunities for all. Our strategy is underpinned by our values of equity, high expectations, and inclusive education, and shaped by the voices of our whole school community. Changes to Pupil Premium funding in Autumn 2026 saw our Targeted Pupil Premium eligible children decrease this also reflects having families who are not eligible for public funds. During this time we also saw our Ever 6 Pupil Premium eligibility increase as well as our expanded free school meal numbers.
We recognise that disadvantage does not define a pupil's potential and that disadvantaged pupils are not a homogeneous group. Barriers to learning can be complex and frequently overlap. Our Pupil Premium Strategy therefore works alongside our Inclusion Strategy and Attendance Strategy to identify and remove barriers which may prevent disadvantaged pupils from attending regularly, accessing the full curriculum, achieving highly and participating fully in school life.
Our approach is informed by vulnerability weighting. Pupil Premium eligibility is considered alongside other factors including SEND, attendance, mobility, safeguarding and pastoral need, English language acquisition and gaps in foundational knowledge. This enables leaders to identify pupils experiencing multiple or compounding barriers and ensure that support is proportionate to need. 
Our response begins with consistently strong, inclusive classroom teaching. Additional academic, pastoral, attendance or family support is then matched to identified need.


Our Vision: Everyone is Welcome
1. Everyone is Supported to Learn
We will:
· Deliver high-quality teaching and targeted academic interventions, including one-to-one and small-group tutoring.
· Ensure access to technology and learning resources for all pupils.
· Train staff in evidence-based strategies to improve outcomes for disadvantaged pupils.
2. Everyone Belongs and is Valued
We will:
· Foster a nurturing environment where individual needs are recognised and met.
· Promote inclusive practices that reflect diverse cultures, languages, and beliefs.
· Strengthen relationships with families through workshops, learning sessions, and targeted support.
3. Everyone is Inspired to Aim High
We will:
· Raise aspirations through careers education, university partnerships, and exposure to future pathways.
· Celebrate pupil achievements to reinforce the belief that all children can exceed expectations.
· Encourage resilience and positive learning behaviours.
4. Everyone Experiences Awe and Wonder
We will:
· Enrich cultural capital through extracurricular activities, trips, arts, and sports.
· Embed diverse literature, history, and arts into the curriculum to develop well-rounded learners.
· Provide opportunities for public speaking, performance, and creative expression.
5. Everyone Can Make a Difference
We will:
· Empower pupils to contribute positively to their school and wider community.
· Promote environmental awareness and problem-solving skills.
· Encourage leadership and teamwork through pupil voice and collaborative projects.
6. Everyone is Prepared for Their Next Stage
We will:
· Track progress rigorously and intervene early to close gaps.
· Support transitions with tailored guidance and preparation.
· Ensure pupils leave Monks Abbey confident, capable, and ready for the future.
Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1

	Attainment, early literacy and foundational knowledge
Assessment indicates that some disadvantaged pupils enter school, or join Monks Abbey through mobility, with gaps in foundational knowledge, communication, language, vocabulary, phonics and/or prior curriculum knowledge. These gaps can restrict subsequent access to the curriculum, particularly in reading.
Although attainment gaps between disadvantaged and non-disadvantaged pupils have narrowed in a number of areas, maintaining disadvantaged attainment remains a priority. Early identification of gaps, high-quality inclusive teaching and appropriately targeted intervention are required to prevent gaps becoming cumulative.

	2
	Multiple and overlapping vulnerabilities
Disadvantage frequently intersects with SEND, EAL/new-to-English, mobility, attendance, safeguarding and pastoral needs. Pupils experiencing multiple vulnerabilities may be at greater risk of interrupted learning, reduced curriculum access or lower attainment.
The school's Vulnerability Weighting approach enables leaders to identify cumulative barriers, prioritise support and evaluate whether provision is proportionate to individual need. This also enables leaders to distinguish between pupils requiring intensive support and disadvantaged pupils who are thriving and should continue to be challenged academically.

	3

	Attendance and persistent absence
Disadvantaged pupils continue to attend less regularly than their non-disadvantaged peers. We also have a high number of disadvantaged pupils who are persistently absent.
Attendance is particularly important where disadvantage overlaps with SEND, safeguarding, SEMH, mobility or family vulnerability. Our Attendance Strategy therefore prioritises early identification, relationship-based support and rapid intervention before absence becomes entrenched.

	[bookmark: _Toc443397160]4

	Inclusion, wellbeing and readiness to learn
A significant proportion of disadvantaged pupils experience additional safeguarding, SEMH, SEND or pastoral vulnerabilities which can affect readiness to learn. Last year’s data showed greater behaviour and safeguarding need for   pupils in our disadvantaged group.
The priority is to ensure disadvantaged pupils, including those with SEND, spend maximum purposeful time accessing high-quality classroom learning alongside their peers. Where additional or bespoke provision is required, this should have clearly identified purpose, outcomes and review arrangements.

	5

	Opportunity, belonging and family engagement
Socio-economic pressures, language, mobility and family circumstances can create barriers to parental engagement and to pupils accessing enrichment and wider opportunities. Financial or practical barriers should not prevent disadvantaged pupils from participating fully in trips, residentials, clubs, music, sport, leadership and wider school life.
Strong relationships with families are also essential in addressing attendance, learning, wellbeing and wider barriers.



Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1: Improved attainment, particularly in early literacy, reading and foundational knowledge will be sustained.
	· Maintain recent improvements to ensure a three-year positive trend.
· Identified pupils will show measurable improvement in phonics assessment scores, with progress tracked regularly through termly assessments.
· Gaps in foundational knowledge for new starters are identified promptly through screening and assessment.
· PP attainment gaps reduce from starting points across the school.
· Disadvantaged pupils receiving targeted intervention demonstrate measurable progress from baseline.
· Monitoring demonstrates that disadvantaged.  pupils access ambitious age-appropriate curriculum content.

	2: Support is effectively matched to pupils' vulnerability and barriers.

	· Pupils with multiple vulnerabilities are identified promptly and appropriate support is evident.
· Vulnerability weighting is reviewed termly alongside attainment, attendance, SEND, safeguarding and pastoral information.
· Pupils with minimal/moderate barriers continue to make strong progress from their starting points.
· All pupils make positive progress across the curriculum.

	3: Improve attendance and reduce persistent absence amongst disadvantaged pupils, narrowing the difference with their peers.
	· The overall attendance rate for disadvantaged pupils will increase, reducing the gap with their non-disadvantaged peers.
· Regular monitoring will show that pupils who have received attendance interventions (e.g. home visits, SAPs) will demonstrate sustained improvements in attendance over the term.
· PP attendance improves from the 2025–26 baseline.
· The PP/non-PP attendance gap reduces.
· PP persistent absence reduces.
· The number of PP pupils below 90% attendance reduces across the year.
· Pupils receiving targeted attendance support demonstrate improvement from individual starting points.

	4: Disadvantaged pupils experience strong inclusion, wellbeing and readiness to learn, enabling them to access the curriculum successfully alongside their peers.

	· Behaviour differences between PP and non-PP pupils reduce.
· Pupils receiving pastoral interventions demonstrate measurable improvement against identified need.
· PP pupils with SEND demonstrate increasing independence and appropriate access to age-related curriculum.
· Pupil voice demonstrates belonging, safety and confidence in accessing support.
· Monitoring shows disadvantaged pupils spending increased purposeful time alongside their peers with increasing independence

	5: Disadvantaged pupils and their families participate fully in school life and experience equitable access to enrichment and wider opportunities.
	· Participation of PP pupils across all areas of the school will be in line with their peers (including inter curricular and extra-curricular enrichment activities)
· Leaders identify disadvantaged pupils who have not accessed wider opportunities and address financial, practical or confidence barriers.
· No pupil is prevented from accessing curriculum-related educational visits because of financial disadvantage.
· Parent engagement and feedback demonstrate strong relationships between school and disadvantaged families.
· Families feel supported; financially, emotionally and academically. 



Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £135,244.66  Costing has been added to each line, some are approximate, where no cost is indicated, it has been included in another row. 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Implementation of Inclusion Strategy and high-quality inclusive teaching
	Embed the Monks Abbey Inclusion Strategy through responsive teaching, explicit instruction, modelling, retrieval, oral rehearsal, vocabulary instruction, scaffolding and appropriate classroom adaptations. Classroom provision remains the starting point for disadvantaged pupils, including those with SEND.
	1, 2, 4

	Evidence-informed Teaching and Learning CPD

£1000

	The best available evidence indicates that great teaching is the most important lever schools have to improve pupil attainment. Ensuring every teacher is supported in delivering high-quality teaching is essential to achieving the best outcomes for all pupils, particularly the most disadvantaged among them.
Spaced learning, retrieval and interleaving has research evidence in EEF ‘metacognition and self regulation document.  
EEF + 8 months feedback
	1, 2, 4

	High quality teacher recruitment, retention and direction. 

£39,866.40
	The best available evidence indicates that great teaching is the most important lever schools have to improve pupil attainment. https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching 
	1, 2, 4

	Additional classroom capacity to support inclusive practice.

£69,081.26

	Additional classroom capacity is deployed according to identified barriers and vulnerability weighting, supporting inclusive teaching, scaffolding, independence and access to the same ambitious curriculum. Reception classrooms capped at 25 pupils.
Evidence from ‘Curriculum Associates’ small group instruction matter. And EEF Small Group tuition stating +4 months
	1,2,4

	Aim Higher days for more able pupils 

£600

	More able disadvantaged pupils to work in cross school projects to look at deepening maths and writing programs 
NCETM continuity project evidence. EEF Aspirational Interventions. 
	1,5

	Pre-teach strategies. Post-teach strategies. Oral language interventions. 
	This reduces cognitive loads and improves confidence and lesson participation.
+ 6 Months EEF research into oral language intervention. 

	1,2

	Additional subject leadership time to monitor curriculum areas

£3000
	EEF Schools guide to implementation recommends ongoing professional development with monitoring and adaptive strategies. 
	1,4

	Phase leader time for coaching 

£3000

	EEF implementation shows this: improves teaching quality, leads to higher pupil attainment and improves staff retention and morale. This works best when coaching time is planned and protected. 
	1,4

	Work with maths hub
£1323

	EEF funded mastering maths work, including mastering number, this year looking at mastery maths and maths starters (Fluencybee and arithmetic).  +5 months
	1

	Work with SEND hub
£1323
	EEF SEND Guidance support for curriculum adaption, staff training and inclusive practice. 
	2, 4

	Teaching School Hubs: this years project include: Transition between EY and KS1; additional English Hub Support  £1323
	NFER evidence shows hubs help improve CPD quality and coherence.
	1,2

	Tracking and evaluation system will support early identification and provision mapping: Insight  £1000
	EEF Embedding Formative assessment and feedback  +6 months
	1,2

	Ensure consistency and show fidelity to a DfE validated Systematic Synthetic Phonics programme to secure stronger phonics teaching for all pupils. 
Release time for phonics lead to coach, team teach, deliver training, create CPD pathways for individual practitioners to improve practice. Keep up and Catch up sessions for identified pupils. 
£1000
	Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading (though not necessarily comprehension), particularly for disadvantaged pupils: 
Phonics | Toolkit Strand | Education Endowment Foundation | EEF 
EEF Guidance - Ensure that professional development effectively builds knowledge, motivates staff, develops teaching techniques, and embeds practice. 

	1

	Small groups interventions
	EEF +4 months
	1,2

	Educational psychologist support, Occupational therapist support, Specialist Teaching team
£2500

	Using specialists to identify needs, but have staff in school make user friendly, trackable plans for class teacher/ interventions.  Strong evidence from SEND Hub as National Association of School Psychologists on impact. 

	1, 2, 4

	Additional resources including Computing technology
£4108
 
	EEF using digital technology to improve learning: used to improve teaching, not replace it, improve practice with quizzes, challenges, overlearning and adaption can lead to (Digital technology) +4 months. 
	1,2

	Purchase of standardised diagnostic assessments. 
£4320

	Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil, and groups of pupils, to help to ensure that they receive the correct additional support through interventions or teacher instruction. 
Standardised tests | Assessing and Monitoring Pupil Progress | Education Endowment Foundation 
	1,2

	Foundational knowledge and new-starter assessment
£1800
	Screen pupils joining the school to identify gaps in prior curriculum knowledge, language, literacy and numeracy. Findings inform responsive classroom teaching, retrieval, pre-teaching and targeted support.
	1, 2.


Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Targeted academic support is matched to identified pupil need rather than Pupil Premium status alone. Assessment, teacher knowledge and other relevant information are used to identify barriers and select appropriate support. Interventions supplement rather than replace high-quality classroom teaching and are reviewed for impact, duration and continued necessity. Interventions supplement rather than replace high-quality classroom teaching and are reviewed for impact, duration and continued necessity.
Budgeted cost: £ 60391.50  Costing has been added to each line, some are approximate, where no cost is indicated, it has been included in another row.
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	TAs are in post to support children through targeted interventions to help support learning and accelerate progress. 

	EEF Guidance - Use TAs to deliver high quality one-to-one and small group support using structured interventions Research into TAs delivering targeted interventions in one-to-one or small group settings shows a consistent impact on attainment of approximately + 4 months. 
	1,2

	Targeted language acquisition support for pupils identified as requiring additional English language development. EAL status itself is not considered an indicator of low attainment; support is matched to language proficiency and identified need.
£13200
	Additional resources, screening and support. 
Bell foundation evidence. 
Links to both small group +4 months and 1-to-1 tuition +5 months

	1,2


	Teacher led multiplication intervention
	EEF small group tuition. teacher led small group +4 months 
	1

	After School tutoring £7000
	EEF tutoring +5 months
	1

	Additional phonics sessions (FTT) targeted at disadvantaged pupils who require further phonics support. 
Phonics support 
£14,356

	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks: 
Phonics | Toolkit Strand | Education Endowment Foundation | EEF 
EEF +5 months
	1

	Little Wandle Fluency programme in place for KS2.
£1250 
	Fluent reading supports reading comprehension. When pupils read fluently, their cognitive resources can be redirected from focusing on decoding and onto comprehending the text. 
	1

	Provide SALT provision in school. 
£12,958

	Overall, studies of communication and language approaches consistently show positive benefits for young children’s learning, including their spoken language skills, their expressive vocabulary and their early reading skills. On average, children who are involved in communication and language approaches make seven months’ additional progress over the course of a year. All children appear to benefit from such approaches, but some studies show slightly larger effects for children from disadvantaged backgrounds.
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches  Oral language interventions EEF +6 months 
	1, 2

	Utilise evidence-based interventions to support learning including but not limited to TT Rockstar, 
£90
	Evidence-based classroom practices are essential because they enable teachers to offer students a curriculum and instruction of high quality that can help improve student outcomes. Evidence-based practices come in many different forms, and the implementation process may be more straightforward than you think.
	1

	Third space learning
£4000
	Third Space Internal report showed increased confidence, misconception correction and class learning readiness. Software providing immediate feedback +4months 
	1

	Lexia Core 5
£7537.50
	EEF +2 months with increased effectives  in disadvantaged study. Supporting phonics, fluency, vocabulary and comprehension.  
	1

	Maths reasoning and arithmetic 

	+ 4 months Teaching assistant interventions. 
	1

	Handwriting and spelling 
	+ 4 months Teaching assistant interventions.
	1

	Precision Teach 
	Positive impact on literacy, numeracy and fluency-based activities as shown by Educational Psychologists. 
	1



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 100,783.60  Costing has been added to each line, some are approximate, where no cost is indicated, it has been included in another row.
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Pupils and families with SEMH need, supported by Wellbeing Team e.g. coffee and connect, pre-exclusion placements, SUMO courses, wrap around care 

£1000
	EEF – Social Emotional Learning, Wellbeing and Mental Health 
 Monks Abbey is set in an area of high deprivation. Several families need additional support through parenting needs, behaviour, financial, etc. through our Wellbeing Team targeted support can be accessed and sometimes additional professionals are used to enhance this. 
 EEF parental engagement +4 Months. 

	2,4,5

	Behaviour pastoral support
£18,843.60
	Targeted pastoral and behaviour support for pupils identified through behaviour, safeguarding, attendance and vulnerability information. The focus is on successful inclusion, regulation, relationships and maximising purposeful time accessing classroom learning. Including pastoral team on site.
EEF improving behaviour in schools https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
Behaviour interventions +3 Months 
Self-Regulation +8 months
	2,4

	Careers learning opportunities 
£500
	Careers weeks and visitors. Class assembly termly linked to careers with progressive skills to support future aspirations.
	5

	Subsidy of enrichment activities eg costs of residential visits/school trips/visitors to enrich PP children’s experiences.

£40,000

	Remove financial barriers to curriculum enrichment, educational visits and residential experiences for disadvantaged pupils. Participation is monitored to identify pupils who are not accessing the wider curriculum and to evaluate whether financial support results in equitable participation.
EEF – Social Emotional Learning, Wellbeing and Mental Health  +3 months
 EEF - Outdoor adventure learning 
Parental engagement | EEF (educationendowmentfoundation.org.uk) 
	5

	To provide a wide range of enrichment activities to support children in developing their talents and ensuring all children have access to these through regular monitoring.
£3000
	Improving Social and Emotional Learning in Primary Schools | EEF (educationendowmentfoundation.org.uk) 
EEF Arts Participation +3 months
Termly participation analysis identifies PP pupils with limited or no engagement in the wider offer, allowing leaders to proactively remove barriers to participation.

	5

	Implementation of Attendance Strategy with a new attendance officer who starts before school. 
£10,000

	Daily identification of disadvantaged pupils who are absent or at risk of persistent absence through the school's 'Relentless Mornings' approach. Early calls/messages, attendance support meetings, home visits, Attendance officer intervention and multi-agency support are used according to identified barriers.  Parental engagement +4 months 
	2, 3

	Lincolnshire Inclusion Tutoring. £2020
	EEF individualised Instruction +4 months / 1-to-1 learning +5 months 
	1,2,3,4

	After school provision and access to clubs. 
	EEF wrap-around care programs can help achieve positive months academic progress. 
	5

	Enhanced breakfast provision 
£10,000
	For 1 hour at no cost to parents, linked to above 
	3, 5

	Uniform provision
£1000

	EEF shows correct uniform can improve positive school ethos, motivation and school behaviour. The Children’s Society ‘wrong blazer’ report highlights the importance in relation to behaviour, self-esteem and attendance.  
	3, 5

	ELSA
£1762
	Emotional Literacy Support Assistant has strong support from Educational Phycologists. 
	2,4

	Sport mentoring 
£3000
	EEF + 2 months physical activities 
	2,4,5

	Music Tuition
£5658
 
	Rocksteady match funding, tuition, pastoral and behaviour. Linked with Trinity College for Music Qualification  EEF +3 months
	5

	Provide additional support for families including FareShare, food parcels, food bank referrals, clothing etc.
£2000

	The greatest benefit according to the participants related to children’s wellbeing, as one source of family stress was removed, and they were enabled to take part in everyday childhood activities. There were other advantages for the schools, such as improving relationships with families. https://www.bera.ac.uk/publication/food-banks-in-schools 
	2,3,5

	Support beyond PP eligibility 

£2000
	Just Missing Out Support 
Pupil Premium funding is allocated according to eligibility; however, effective whole-school approaches may appropriately benefit other pupils. Vulnerability weighting enables leaders to identify pupils experiencing comparable barriers who may not be eligible for Pupil Premium. Provision is therefore determined by identified need while leaders maintain clear oversight of the impact of Pupil Premium funding on eligible disadvantaged pupils.
	Linked to all above


Monitoring and evaluation Implementation and impact will be reviewed termly by leaders using attainment and progress information alongside attendance, persistent absence, behaviour, safeguarding, SEND, vulnerability weighting, enrichment participation and pupil/parent voice. Leaders will evaluate not only whether provision has taken place, but whether identified barriers have reduced and disadvantaged pupils are attending, participating, accessing the curriculum and achieving well. Findings will inform adaptation of provision and future spending decisions.
Total budgeted cost: £ 296,419.75
Additional Information: Inclusive Early Years Funding
For 2026–27, Monks Abbey Primary School has been allocated £4,376.43 in Inclusive Early Years funding to support children within our nursery provision.
This funding is used to enhance staffing and provide additional inclusive learning opportunities, enabling us to identify and address emerging needs early, strengthen children's communication, independence and foundational knowledge, and help narrow gaps in development before children transition into Reception.

	Part B: Review of the previous academic year / Outcomes for disadvantaged pupils

During 2025–26, the school continued to prioritise improving outcomes for disadvantaged pupils through high-quality teaching, targeted academic support and wider strategies. Evaluation demonstrates improvement in a number of key areas, alongside continuing challenges, particularly attendance. Analysis has also strengthened our understanding that disadvantaged pupils are not a homogeneous group and that outcomes are influenced by the interaction of disadvantage with SEND, mobility, attendance, safeguarding, language acquisition and other barriers. This learning has informed the development of our 2026–27 strategy and the introduction of vulnerability weighting.

Intended Outcome 1: Increase the proportion of disadvantaged pupils meeting the expected standard in phonics
The school continued to strengthen the implementation of Little Wandle through staff training, coaching, collaboration with the English Hub, additional staffing and targeted Keep-up and Catch-up provision.

Impact:
· 74% of Year 1 pupils met the expected standard in the 2025–26 phonics screening check. 
· 84% of disadvantaged Year 1 pupils met the expected standard, 10 percentage points above the overall cohort outcome. 
· In Year 2, 85% of pupils had met the expected phonics standard by the end of the year, including 81% of disadvantaged pupils. 
· Outcomes for disadvantaged pupils demonstrate that disadvantage itself did not prevent pupils from achieving well in phonics. This supports the school's developing approach of identifying pupils' specific barriers rather than assuming need on the basis of PP eligibility alone. 
· Despite the strong PP outcome, phonics remains an important whole-school priority. Monitoring during 2025–26 identified the need for greater consistency in implementation, assessment, matched reading books and timely Keep-up/Catch-up support. 

Intended Outcome 2: Increase Good Level of Development (GLD) in Reception to ensure the best start to learning
The school continued to strengthen the EYFS curriculum, learning environment and identification of pupils requiring additional support, with particular attention to communication, language and early foundational knowledge.

Impact: 
· 66% of Reception pupils achieved GLD in 2025–26. 
· 63% of disadvantaged pupils achieved GLD, meaning the difference between PP pupils and the overall cohort was only 3 percentage points. 
· This represents a significant improvement on the previous year's position recorded in the strategy, when overall GLD was 51% and PP GLD was 40%. 
· The substantially reduced difference indicates that disadvantaged pupils benefited from improvements to curriculum provision, early identification and targeted support. 
· Mobility and differing starting points continue to affect individual pupils. The school has therefore strengthened its approach to identifying gaps in foundational knowledge for pupils entering Reception and for those joining the school during the year. 
· This learning has informed the 2026–27 focus on foundational knowledge, communication, language and vocabulary within both the Pupil Premium and Inclusion Strategies.

Intended Outcome 3: Target wellbeing strategies to improve behaviour among disadvantaged pupils
Pastoral, behaviour and wellbeing provision continued to be targeted according to identified pupil need. Leaders monitored behaviour alongside safeguarding, SEND and wider pastoral information to understand the barriers affecting disadvantaged pupils.


Impact: 
· The proportion of PP pupils with a recorded behaviour incident reduced from 9.0% at the first monitoring point to 4.6% at the final monitoring point. 
· The difference between PP and non-PP pupils fluctuated during the year (+1.8, -0.3, +2.0 and -0.8 percentage points).
· This represents a substantial reduction in the historical disproportionality in behaviour incidents and indicates a positive impact from strengthened pastoral and behaviour provision. 
· Safeguarding vulnerability remained higher amongst disadvantaged pupils. This demonstrates that behaviour data alone do not fully represent the level of need experienced by some PP pupils. 
· Evaluation has therefore informed the school's 2026–27 use of vulnerability weighting, considering disadvantage alongside SEND, safeguarding, attendance, mobility and pastoral need when determining support. 
· The focus for 2026–27 is to sustain improved behaviour while ensuring that pastoral support maximises pupils' readiness to learn, independence and purposeful time within the classroom.

Intended Outcome 4: Increase disadvantaged attendance to be closer to peers

Attendance remained the most significant whole-cohort challenge for disadvantaged pupils during 2025–26. The school strengthened its approach to early identification, communication with families and targeted attendance support during the year.

Impact: 
· PP attendance for 2025–26 was 91.5%. 
· 23.4% of PP pupils were persistently absent. 
· Although targeted work supported improvement for individual pupils and families, overall PP attendance remained below the school's ambition and continued to restrict curriculum access for a significant group of disadvantaged pupils. 
· Analysis demonstrated the importance of considering attendance alongside other vulnerabilities. Some pupils with the greatest attendance difficulties also experienced SEND, safeguarding, SEMH, mobility or wider family barriers. 
· The school strengthened its attendance response during the year through earlier contact with families, attendance meetings, home visits, Family Support Worker involvement and the introduction of Relentless Mornings. 
· Attendance therefore remains a priority for 2026–27. The revised Attendance Strategy places increased emphasis on early identification and intervention before absence becomes entrenched, with vulnerability weighting used to identify pupils experiencing multiple barriers.

Intended Outcome 5: Improve parental engagement
The school continued to develop relationships with families through parent workshops, coffee mornings, family learning opportunities, community activities and targeted support.

Impact: 
· Parent engagement opportunities were well attended, with some activities oversubscribed. 
· The overwhelming majority of parents responding to the survey stated that they would recommend the school to another parent. 
· Parent voice demonstrates strong confidence in the school's inclusive approach and the opportunities available to pupils. 
· Family engagement has increasingly been used as a mechanism for identifying and reducing barriers rather than simply increasing attendance at school events. This includes work around attendance, SEND, wellbeing, financial hardship and access to wider opportunities. 
· In 2026–27, family engagement will continue to form part of the school's wider inclusion and attendance approaches, particularly for families experiencing multiple barriers.

Intended Outcome 6: Raise attainment in statutory assessments, particularly in reading for disadvantaged pupils
The school continued to prioritise high-quality classroom teaching alongside targeted academic support, including phonics, reading, small-group and individual intervention.
· 
· Impact: 
· We reduced the gap in school for Year 6 Reading Writing and Maths combined  age expected where all pupils reaching the expected level was 64%, and pupil premium eligible pupils was 58.3%. 
· The difference between pupils eligible for pupil premium and those who are not disadvantaged was smaller in school than national:
RWM non PP= 68% PP= 59%  difference 9%   
Reading specific data: Non PP= 70%  PP= 69% difference 1%

· In Year 4 MTC PP achieving full marks was 48% compared to national of 27%

· Across the whole school Disadvantaged pupils remain an important priority, but the overall picture is increasingly positive. Across the school, the whole-school PP/non-PP gap in reading is 6 percentage points (53% compared with 59%), although the size and direction of the gap varies between individual cohorts. Subject and cohort analysis also indicates that PP gaps have narrowed compared with the previous year in most year groups.

· Analysis through the school's developing vulnerability approach showed that disadvantaged pupils with minimal and moderate learning barriers could make strong and, in some cases, accelerated progress. 
· This has informed the 2026–27 approach: PP eligibility remains important, but support will be matched more precisely to identified barriers while maintaining ambitious expectations for all disadvantaged pupils.

Intended Outcome 7: Ensure disadvantaged pupils have equitable access to enrichment and wider opportunities
The school continued to use Pupil Premium and wider school provision to reduce financial and practical barriers to clubs, trips, residentials, music, sport and other enrichment opportunities.

Impact:
· 114 PP pupils participated in clubs during 2025–26, alongside 182 non-PP pupils. 
· Therefore approximately 40% of all pupils participating in clubs were eligible for Pupil Premium. 
· The school continued to subsidise curriculum visits, residentials and wider opportunities where financial circumstances could otherwise have prevented participation. 
· Moving forward in 2026–27 the school will strengthen pupil-level monitoring of enrichment participation. This will allow leaders to identify disadvantaged pupils who are not participating and address financial, practical, confidence or family barriers proactively.




Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme

	WELLCOM
	Little Wandle (phonics, spelling, handwriting)

	MHST
	Wave 4 English Intervention

	NELI
	ELKLAN

	Spelling Shed
	Accelerated Reader

	Third Space Learning
	Authors Abroad

	Lexia
	ELSA

	B Squared
	Insight

	Grammarsurus
	Testbase

	SATs Bootcamp
	Rocksteady

	TTRockstars/ NumBots
	Widget
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